Arizona Western College General Education Outcomes

Introduction

Community Colleges are facing internal and extepnassures to increase quality of education
and student learning. Standards established foeditation by the Higher Learning Commission
(HLC), North Central Association of Colleges andh&als and by various organizations that
accredit academic programs (e.g. JRCERT, NLNAC, HARnd ASE) stipulate that

institutions assess how well the programs are mgdhieir objectives and be accountable for
achieving student learning outcomes.

Assessment of student learning is more than a nsgptm demands for accountability and more
than a means for curricular improvement. Effecigsessment is best understood as a strategy
for understanding, confirming, and improving studearning. (Higher Learning Commission,
2007 March)

Assessment planning at all levels (course, progeand,institution) begins with the
understanding of an organization’s mission andoslopphy/values. The assessment program at
Arizona Western College is designed to measureestudarning at three outcome levels within
the context of the College Mission, Purpose, anlli&&

AWC Three Levels of Assessment of Student Learning

1. Institutional assessment (involves assessmerdropus-wide characteristics and issues).

2. Degree/Certificate/Program assessment (invassessment of an academic, career and
technical degree and certificates and support progy.

3. Course cluster assessment (involves assessifreesebof courses not part of a program e.g.
ESL, Reading).
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Diagram 1. AWC Learning Outcomes Assessment Psoces

implementing

Institutional Assessment
The assessment process incluglesning, implementing, evaluation, analysisof the resulting
information, and planning famprovement (Diagram 1) Responsibility for assessing the



learning outcomes for general education belongksdd earning Excellence Assessment Process
(LEAP) Committee. In 1999-2000, AWC faculty decidbdt the initial General Education
learning outcomes to be assessed wouldopemunication skills, critical thinking,

guantitative analysis, and technology applicationsThese four core skills are considered the
most important basic common denominator for oudestis in degree programs and AGEC
Certificates. It is important to note that our Geh&ducation course list is expansive rather than
restrictive. Students have many options to choasa the areas of arts, humanities, social and
behavioral science, physical and biological scisnéasessing the student learning outcomes
regarding content of each General Education coagsers when students’ learning outcomes in
the degree program containing that course areaseseBy focusing our initial student learning
outcomes assessment in General Education on thedoai skills rather than on the content of
art, humanities, and science, the college canmoatio provide a broad selection of General
Education courses for its students to explore atideasame time assess learning outcomes.
Competencies to be assessed and/or assessmamnnistis may be expanded or modified for
subsequent cycles as the committee sees fit. Bagbtdnd indirect indicators may be used.
Results and analysis of evaluations are postetde@AWC LEAP website. Feedback, including
ideas for improvement, is compiled and distributgdhe Director of Assessment and Program
Review to the LEAP Committee, lead faculty, andWee President for Learning Services. The
Director of Assessment and Program Review comptaeannual report forms for the General
Education assessment.

General Education assessments including all aseessinm programs, certificates and course
clusters are compiled by the Director of AssessraadtProgram Review and develop the
institutional student learning outcomes assessaramial report.

Assessment in programs, certificate and course cligss

The process used to assess student learning owgdonaegrees/programs, certificates, and
special area course clusters is the same procask imbludesplanning, implementing,

evaluation, analysisof the resulting information, and planning forprovement. The
competencies, tools and criteria for success miggrdrom the institutional assessment.
Learning competencies will be prioritized and sedddy the faculty involved in each
degree/program, certificate, and special coursgtelulndicators will be chosen or developed to
measure learning outcomes in the chosen competei@ne faculty member and or lead faculty
should be responsible for compiling results andisbgahose results with other faculty members
in the program, certificate, course cluster. Theyusd develop strategies to improve learning
based on the results as indicated. An Academicedement Report (AAR) and annual reports
should be completed and routed to the dean or ia$satean for review using the AWC ACRES
system. The AAR'’s should then be routed to the@or of Assessment and Program Review to
be included in the institutional student learningoomes assessment annual report. Posting
assessment reports on the division web pages mieaged. The LEAP website also has a link to
all AAR’s that have been completed.

Student Learning Outcomes Assessment Report

Faculty report annually their findings related ss@ssment (of the program/degrees, certificates
and course clusters) and their plans for improvenidre LEAP Committee reports annually
their assessment report on General Educatiomimunication skills, critical thinking,



guantitative analysis, and technology applicationsThese reports become part of the
institutional assessment report. The Director asessment and Program Review coordinates
and develops the report.

What is assessment of student learning?

The primary purpose of the assessment of studartitey outcomes is to measure student
academic achievements, identify program successmake changes as necessary to improve
student learningAssessment is an ongoing process that helps usstadée what we do, how
well we do it and are our students learning whasaxethey are. We do assessment all the time
but we just do not think of it as assessment. Béwt scenario to explain assessment of student
learning is knowing that during the semester weaxsans and assignmentsassesshiow well
students have learned the material ancdggeshow well they have learn the course content at
the end of the semester by assigning grades. Fub&®re we begin our next semester, we
assessvhat has worked, what students have learn andtdédmn and how we can try to

improve on them. All these assessment practices hagn occurring at Arizona Western
College. We also systematically document the assa&ssof student learning by using the
Academic Achievement Report (AAR). (See Figurdiig¢ AAR is an assessment table with
five (5) sections that is used for assessment ivgments.

Statement of Purpose

Intended Student Learning Outcomes

Tools for Assessment and Criteria for Success

Summary of Data Collected

Use of Results

agrwnE

Figure 1 (as seen in ACRES screen)

Academic Achievement Report

Department

Assessment for a [ Certificate CO0Course Cluster CIDegree [0 Non-Academic Program COther
Assessment for: (Accounting, Nursing, etc)

Course/Program Title: (Example: A.A.S. Nursing)

1. Statement of Purposes:

2. Intended Student Learning Outcomes:

3. Tools for Assessment ad Criteria for Success:

4. Summary of Data Collected:

5. Use of Results:

Assessment Process and Timeline at AWC

The assessment process incluglesning, implementing, evaluation, analysisof the resulting
information, and planning famprovement. After the initial planning phase when the
assessment cycle begins, assessment should lmeilagciongoing process that promotes the



improvement of learning. This assessment cyclgmied to assess learning in program,
degrees, certificates, and course clusters at AWC.

Planning Fall Semester (August-September)

The Statement of Purpose, Intended Student Learning Outcomes, and Tools for Assessment and
Criteria for Success

Assessment is a continuous improvement processdBr to improve, you need to know where
you are today and where you would like to go. Dgitims phase, faculty identify the persons
responsible for the assessment process, develoaracualate the programs (or certificate or
course cluster) mission, goals and outcomes. Prugreertificates and course clusters utilize the
AAR template (Figure 1) to document the planningtoident learning outcomes assessment.

» Section one of the AAR template requires a StatémieRurpose, mission statement
and/or values for each areas to be assessedrdfitheo statement of purpose, mission or
values, one should be created. The goals of aamugertificate/degree/course must
concur with those of the division/department otege and ultimately with the goals of
the institution.

» Section two of the AAR template, faculty come tmsensus on three to five learning
outcomes that students should meet after havinglatad the certificate/degree/course
cluster.

» Section three of the AAR template, faculty desitiee assessment tool or tools to be
used to measure the outcoarel the criteria for success.

o Faculty select one or two tools to measure eathedf selected outcomes. At
least one tool should be a direct measure.

o Consider using existing course assessment tools (madification when needed)
to measure the selected outcomes or brain stornoneg:

o For each student learning outcome, faculty shoaktdbe where they would like
to be within a specified time period (e.g. 15% ioy@ment in student
performance within two years). Also, determine wdtahdards are expected from
students in the program.

Sections 1-3 are entered into the ACRES systengubsnAAR Form by the end of September.

Implementing (September-April)

During the implementing phase, faculty are involueteaching the program and measuring the
outcomes of the program as specified in the planphase. Faculty review the results (of the
previous year) and plans and implements changesvthamprove student learning (if needed).
After the plan has been developed, the plan mushpkmented by faculty.

Evaluation (September —April)
Members of the administration and faculty take pathe evaluation process by examining the
value and importance of each assessment tool edldating the planning phase.

Analysis (May)
Summary of Data Collected



The purpose of this phase is to analyze the reaottsletermine what actions need to be taken to
improve the program. After the data has been deltec¢he results need to be analyzed. The
results are summarized in a meaningful way andmmédion gained should be distributed to all
faculty to obtain their ideas and feedback on vatdibns are needed and how to improve the
program.

Improvement (August-September)

Use of Results

The results of the assessment must be used tofydeminges to improve the program. These
changes could be to the content of the curricubacilities, etc. Faculty review all of the
information obtained from the assessment processlatermine how this will affect the
assessment plan for the next academic year. Tthe isontinuous improvement cycle and the
planned changes should be implemented. In soms,dhgechanges are easy to implement,
while in other instances the proposed changedhwile to be implemented over a period of time
or through a series of steps.

Arizona Western College Student Learning Outcomes

General Education: Communication
Learners provide writing that provides a clear c#pethesis and awareness of audience;
fully develops examples to support thesis in logicaherent manner; demonstrates original
thinking, depth of analysis, and comprehension afemal used; and that shows high
proficiency in standard English grammar, spelliaggd punctuation.

General Education: Critical Thinking
Learners will demonstrate the ability to take cleao§their own thinking.
Learners will demonstrate an intellectually disiciptl process of actively and skillfully
conceptualizing, applying, analyzing, synthesiziggl/or evaluating information gathered
from, or generated by, observation, experiencéctdn, reasoning, or communication, as a
guide to belief and action.

General EducatiorQuantitative Analysis
Identify and extract relevant data from given math&cal or contextual situations.
Select known models or develop appropriate modhelisdrganize the data into:
o tables or spreadsheets (with or without technolooyy)
o graphical representations (with or without techgg)o or
o symbolic/equation format.
Obtain correct mathematical results and state themdts with the qualifiers.
Use the results to:
o determine whether they are realistic in terms efdhginal situation; or
o determine whether the mathematical model/representaf data was
appropriate; or
o describe atrend in a table, graph, or formularaale predications based on
trends; or
o draw qualitative conclusions in written form.



General Educationfechnology Applications

Learners will demonstrate a working knowledge ohpater basics by opening and closing a
program; by creating, saving, printing, findinghaening, copying, moving and deleting files.
Learners will perform basic word processing operatiincluding document creation,

editing, formatting, printing, saving and retriegia document.
Learners will perform basic spreadsheet operaiieiading creating, editing, formatting,
printing, saving and retrieving a worksheet inchglthe use of formulas, simple functions,
and the copy command.
Learners will demonstrate the ability to use thermet in order to access information
resources, evaluate their credibility, and appgnth
Learners will demonstrate the ability to send aswkive E-mail including attachments.

AWC’s General EducationAssessment dtudent Learning Outcomes-Academic
Achievement Reports is as follows: (one templap®ireis conducted for each General
Education Outcomes)

Academic Achievement Report - Academic Year 20008
General EducationCommunication

Statement of Intended Student Tools for Summary of Data Use of Results
Purpose Learning Outcomes| Assessment Collected
and Criteria
for Success
Arizona Western | Learners provide 100% of A total of 50 essays | Results indicate that 100% of the
College graduates | writing that provides| writing were randomly writing samples evaluated scored
will demonstrate | a clear, specific samples selected from a total of 3.0 through 3.3 meeting the criteria

competency in
communication,
critical thinking,
quantitative
analysis and
technology
applications.
(Learning Centered
Values from
Arizona Western
College Vision
2012: A Vision in
Progress pg. 5)

thesis and awarenessevaluated

of audience; fully
develops examples
to support thesis in
logical, coherent
manner;
demonstrates
original thinking,
depth of analysis,
and comprehension

of material used; and

that shows high
proficiency in
standard English
grammar, spelling,
and punctuation.

with a 5 point
locally
developed
rubric will
receive a
score of 3 or
high

250 writing samples.
Average scores were
as follows-and
indicated in the graph
below.

Thesis 3.3;

Thesis Support 3.1;
Analysis 3.1;
Comprehension 3.2;
and

Grammar, Spelling
and Punctuation at 3.(

for success. The collections of
essays increased compared to last
year from n=37 to n= 250.
Preliminary discussions have begu
in developing a committee to revie
and research strategies being useg
programs for writing across the
curriculum. A few writing artifacts
collected were identified as journal
and general reports and were not
meeting standards for writing that
met the outcomes. The English
department will be re-introducing,
reviewing and updatin@he Wkiting
Guide for students.

|

=)

1 in

[2)




Academic Achievement Report - Academic Y2807 - 2008
General EducationTechnology Applications

Statement of

Intended Student

Tools for Assessment an

1 Summary of Data

Use of Results

Purpose Learning Outcomes Criteria for Success Collected
Arizona Graduates will: In a hands-on exam, 80% 237 graduates were Student scores ranked
Western » Demonstrate a of the graduates will: assessed and were ablghighest in:
College working knowledge of| « Create a document with to perform the  Fonts, spacing and
graduates will computer basics by first line indents, adjust following: indenting in word
demonstrate opening and closingd  margins, fonts, spacing, Word Processing - processing

competency in
communicatio
n, critical
thinking,
guantitative
analysis and
technology
applications.

program; and by
creating, saving,
printing, renaming,
and deleting files.

» Perform basic word
processing operationg
including document
creation, formatting,
printing, saving and
retrieving a document

» Perform basic
spreadsheet operatio
including, editing,
formatting, and
retrieving a worksheet
including the use of
simple functions.

» Demonstrate the
ability to send and
receive E-mail and us

the internet

insert a header and sa
the document.

e Open and close a
program; create, save,
print, rename, and
delete a file.

* Open an existing
spreadsheet file, use a
function to total values,
format the values to
currency without
decimal places, enter
and edit a label.

é1.6% created margins|
84.4% use d proper
fonts

91.6% used proper
spacing

72.6% inserted headers

85.7% indented
properly

File Management -
94.1% were able to
open and close a
program

88.2% saved a file
80.2 Renamed File
82.7 Deleted File
77.2 Moved a file
Spreadsheet Results —
66% Sum Function

21.9% Currency Formait

81.4 Enter Label

» Entering and editing
labels in spreadsheet
* In File management
graduates were highl
success in opening
5 and closing programs
Student scores were
weakest in the area of
currency formatting in
basic spreadsheet
operations. This
outcome continues to
be looked at and
consideration for
improvements to be
implemented at the eng
of 2008-2009.

81.0 Edit Label

(7]



Academic Achievement Report - Academic Year 2000&
General EducationQuantitative Analysis

Statement Intended Student Learning Tools for Summary of Data Analysis and Use of
Of Purpose Outcomes Assessment and Collected Results
Criteria for Success
Arizona Learners will demonstrate th 100% of the The G.E. Quantitative 74 (32.88%) of
Western ability to : graduates will Analysis test was graduates met the
College correctly answer 6 | randomly administered tg criteria for success.
graduates will | (1) identify and extract or more questions.| graduates in Summer Overall, students
demonstrate relevant data from given | Additionally, 75% | 2007, Fall Semester 2007 scored below 75% on

competency in
communication,
critical

(2) select known models or

mathematical or
contextual situations.

of participating
graduates will
correctly answer

with a total of 225
graduates being tested.

and Spring Semester 2008questions 3-8;

however, over 91% of
students successfully

thinking, develop appropriate each multiple-choice Of the 225 graduates answered questions 1t
guantitative models that organize data question on a locally tested, 74 (32.88%) of the¢ 2. Questions 1-2
analysis and into: designed test that | graduates correctly continue to show
technology (a) tables or spreadsheets addresses all of thg answered 6 or more success rates.
applications. (with or without target outcomes for| questions.
technology); or quantitative skills. | Percent of correct In a four year
(b) graphical responses per question | comparison, data
representations (with or follows. A table showing | indicates that students
without technology); or which of the stated are scoring 69% and
(c) symbolic/equation outcomes each question | below in questions 3-
format. relates to is on the next | 8. Results reviewed by
(3) Obtain correct page. the LEAP Committee
mathematical results and Q1: 206 of 225 graduates determined that since
state those results with (91.55%) the objectives of the
qualifiers. Q 2: 224 of 225 graduates quantitative analysis
(4) Use the results to: (99.55%) come directly from the
(a) determine whether Q3: 94 of 225 graduates | Mathematical
they are realistic in terms (41.77%) Association of
of the original situation; o Q4: 156 of 225 graduates America (MAA) the
(b) determine whether the (69.33%) question however wer
mathematical Q 5: 109 of 225 graduatesdesigned in-house at
model/representation of (48.44%) AWC.
data was appropriate; or Q 6: 65 of 225 graduates| For 2008-2009, the
(c) describe a trend in a (28.88%) committee
table, graph, or formula Q 7: 107 of 225 graduatesrecommended that we
and make predictions (47.55%) wait for the embedded
based on trends; or Q 8: 120 of 225 graduatesfindings prior to
(d) draw qualitative (53.3%) revising any questions
conclusions in written to the exam.
form.
Academic Achievement Report - Academic Year 20008
General EducationCritical Thinking
Statement Intended Student Learning Tools for Summary of Use of Results
Of Purpose Outcomes Assessment and | Data Collected
Criteria for Success
To enable Learners will demonstrate theGraduates will earn 215 graduates | The self performance report by

graduates to
participate with
active,

ability to take charge of their
own thinking.
Learners will demonstrate al

scores to put them
in the 50"
n percentile (national

took the critical
thinking test.
59% in Fall 2007

students left the LEAP
Committee to report that the
assessment for 07-08 be

(1%




discerning

commitment in

the practical,
political,
ethical, and
aesthetic
aspects of

community life.

intellectually disciplined
process of actively and
skillfully conceptualizing,
applying, analyzing,
synthesizing, and/or
evaluating information
gathered from, or generated
by, observation, experience,
reflection, reasoning, or
communication, as a guide |
belief and action.

norm) or above on
the CAAP
standardized exam
for critical

thinking.

and 60% in
Spring 2008
indicated no
effort or
response to
performance
report.

unsuccessful. With the high
percentage of students reportin
no effort or no response to thei
efforts; the committee
recommends communicating tg
faculty and students the
importance of placing effort.
The APR office will provide the
outcomes data to the IR office
for a more in-depth study of the
findings for a comparison repor
by majors and degrees.

t

An example of an AW@®rogram/DegreeAssessment ddtudent Learning Outcomes-
Academic Achievement Report:

Assessment for eHCourse Cluster

Assessment foi[2007-2008

| Course/Program TitIe:||AWC Engineering Program

1. Statement of Purpose:
Graduates will demonstrate a sophomore level oédige in engineering that will prepare them fansfer to
the university level and demonstrate competen@pmmunication, critical thinking, quantitative aysik, and
technological applications.

2. Intend
Learning

ed Student
Outcomes:

Graduates will: 1.learn how engineers approachsahge problems, and increase the awareness ohggrest in
the types of problems that confront engineers,ifipalty: a. develop and exhibit the behaviors asated with
taking personal responsibility for time managemksatrning new materials, and setting goals

b. demonstrate the fundamentals of organizing aesemting technical work
c. demonstrate the ability to resolve conflictgioups and teams

d. develop and demonstrate the behaviors of effegtioblem solvers

e. create purposeful representations of artifandspgocesses
f. demonstrate a working knowledge of the rolehef tustomer in defining quality
g. demonstrate the ability to meet and/or excestbouer-defined specifications.

3. Tools for Assessment and Criteria for Success:
Students will: 1. develop an Engineering Designgdobk containing completed projects, assignment$, a

reflections that satisfies the following critera:organization: 100% of Engineering Design Notéisowill eithe
meet or exceed expectations specified
b. projects: 80% or more of completed projects aitther meet or exceed expectations specifiechiiptoject

c. other assignments: 80% or more of completedjas®nts will either meet or exceed expectationsifipd for
the assignments.

specified

4. Summary of Data Collected:
54 students in 11 teams developed Engineering Bé$igebooks.
a. organization: 100% of Engineering Design Notd&dsgd 1 out of 11) have either meet or exceededatapiens

b. projects: Amongst the tasks completed in sclelobmpletion of the projects, 82% of teams (9oduitl)
have either met or exceeded specified expectations.
c. other assignments: 85% of students (46 out ph&de completed various assignments which eithetram
exceeded expectations specified for the assignments
d. Peer-evaluation of Notebooks and Assignmeni®ugh improved — needs further development.

5. Use of Results:
To help improve performance of students — indiviuand in teams the expectations from each assignmen




continuously reviewed and the assignments thadviolre explained with greater clarity. The relatbdcklists
for the students to insure that they could exce@@&ations are developed with participation oflsnts.
Keeping pace with the changes in curriculum atuthieersities, EGR 186 and EGR 187 are planned todrgeq
into one course: EGR 188, processing for whichbwses initiated.

An example of AWQCertificate Assessment dBtudent Learning Outcomes-Academic
Achievement Report:

| Assessment for eHDegree and Certificate |
| Assessment fof[2007-2008 |

Course/Program
Title:

1. Statement of Purpose:

Graduates and students will demonstrate expemidaiaderstanding in troubleshooting and maintenamce
residential & light commercial air conditioning arefrigeration systems.

Competencies in communication, critical thinkingagtitative analysis, and technology applicatiornkbe
demonstrated by graduates.

Graduates will be EPA 608 certified upon completion

2. Intended Student Learning Outcomes:

Learners will demonstrate the ability to commuredatboth the spoken and written forms to convdgrination to
customers.

Learners will demonstrate a basic understandirigeruse of computers and related programs for carwations
and information searches.

Students will complete the EPA 608 test.

3. Tools for Assessment and Criteria for Success:

Using the speech rubric as the grading templatayilléRole Play” real life customer service cails A/C-2 & 4.
Passing grade of “C” or better and completion ¢f84r higher per class will be the standard.

We will be incorporating Blackboard and e-mail gasnents into A/C-1, 2 & 4 this year for grades.
EPA-608 testing is an embedded part of the A/Cag<final.

4. Summary of Data Collected:

Tested 32 students in 2 classes. 28 passed with ar‘better (87.5%). Students found out that important to
learn more then one language if one is to live\aark in Yuma county.

We found that many students did not have Toro d-ataiounts so the use of Blackboard failed. E-mgibf
assignments did happen in A/C-1, 2 & 4 for grade.

All students had to take or have EPA 608 certifiratThe classes had an 80% success rate of pasgimgy more
sections.

5. Use of Results:

Will continue the use of “Role Playing” and expahohto other classes.

We will work with the night students to obtain Taocounts and continue the use of e-mailing asségitsn
This will be full time part of the A/C-2 curriculun{Official changes are being submitted)

A.A.S. AIRCR

An example of AWQCourse ClusterAssessment dtudent Learning Outcomes-Academic
Achievement Report:

| Assessment for g|Course Cluster |
| Assessment fof[2007-2008 |

Course/Program
Title:

|1. Statement of PurposeStudents who successfutpmplete English 100 will demonstrate readines®fry intd

English 100 Introduction to Composition




English 101: Freshman Composition; they will dentiais the ability to write clear, effective parggna and
essays in preparation for general education cowdew

We will increase and improve communication betwkgirtime and part-time English faculty during tBanuary
2007-2008 start-up meeting.

2. Intended Student Learning OutcomesStudents who successfully complete the requiresnafnEnglish 100
will demonstrate minimum preparedness for entry Bhglish 101 by receiving a grade of C or highére
following learning competencies are required:

Accurate mechanics, including diction, grammar]lspgg and punctuation

Appropriate topic focus, audience awareness, aiddspurpose

Effective use of diverse rhetorical modes and ghaoization techniques in paragraph and essay gritin
Student learning will improve as full-time and pame faculty work together to provide consistdrigh-quality
instruction.

Students will improve their written communicaticsiglls as well as their technology applicationdlskiStudents
will also gain skill and knowledge of research sahd MLA format.

3. Tools for Assessment and Criteria for Succes$00% of the students who earn a grade of C orehigh
English 100 will earn a grade of C or higher in Estg101. A scantron Pre-Test and Post-Test torohite
grammar ability is required of all English 100 stats in the Fall 2007. A score of 70 or highendgezted for
success in English 101. The effectiveness of thgi&n100 Pre-Test and Post-Test will continuegaripnitored.
Questions for the English 100 Pre-Test and Postwiilscontinue to be assessed and improved.

A group of full-time English faculty will plan anidhplement a training session for the adjunct Emgléculty
during the January 2008 Faculty Start-Up Meetingglish faculty will discuss and research informatiecessary|
to offer an additional computer classroom for Estglelasses. (This information will be submittedhte Technical
Advisory Committee.

4. Summary of Data Collected:

In Fall 2007, the English 100 Pre-Test was admenést to 357 students; 67% of these students earsedre of
70% or higher, and 33% earned a score lower thé&n T Fall 2007, the English 100 Pdsst was administered
252 students; 72% of these students earned a aE@686 or higher, and 28% earned a score lower 7086, The
desired scores of 70% or higher increased on tighiden100 Post-Test by 24%.

Of the 357 students who took the Pre-Test, 105siiscdid not take the English 100 Post-Test.

In the Spring of 2008, 275 students enrolled inlEhgL01 from the pool of students who successftdignpleted
English 100 with a grade of C or higher in Fall 200f those 275 students, 237 passed English 1thlaxgrade ol
C of higher; 12 received a D; 9 received an F; Bewéo Shows. During a division meeting, the Engfestulty
decided to evaluate the effectiveness of the Emdl®) Pre-Test and Post-Test during the fall of2@uring the
fall semester of 2008, faculty will evaluate theegtions for the Pre/Post test as well as the éffawss of the test
itself.

Full-time faculty met with part-time faculty durirtbe January 2008 start-up meeting to discussytlebg goals,
and books for the current semester. English facubmitted request and estimated budget for artiaddi
computer classroom.

5. Use of Results:

In Fall 2008, after reviewing the data collecte@iothe course of several semesters, faculty detexdrthat the
English 100 Pre-Test and Post-Test may not be that reliable tool for measuring preparedness faligh 101.
Although the exam has provided some specific dataentification of grammatical issues that commyqudse
problems for English 100 students, the instrum&mibit able to clearly measure students’ abilitiesrganize and
develop clear, coherent paragraphs and essays.

Faculty will select a new tool for the next assemsicycle. As of Fall 2008, English faculty are aged in
updating the Arizona Western College writing guishel writing assessment rubric. Associate facultytevbrief
comments on the usefulness of the training sesditimee January 2008 Start-Up Meeting. The comnstated that
the training session was valuable and would beca galdition to future meetings, so faculty will cliss the
possibility of repeating this during the Januar@2@tart-Up Meeting. The computer classroom forlishds
currently under consideration.




What is different as a result of student learning atcomes assessment?
Examples of institutional use of results of assesgm

In General Educatio@ommunication Student Learnin@utcomes, the following was revealed:
» Writing artifacts collected and evaluated were tded as journals and general reports
and were not meeting the writing criteria of thécaunes. Though the criteria for
success were met, faculty felt the writing artif&acould improve.

o The LEAP Committee is geared to train and educatelfy on writing across the
curriculum—what this means and what we should begloeeds to be re-
addressed.

o0 TheWriting Guide provided to students at the campus bookstore eawdfto be
outdated and in dire need of revision. During 2@089, AWC English faculty
have been working diligently to update thede as a reference for student use.
The Writing Guide will be posted electronically to facilitate studeise.

o Faculty have expressed the need to replace thé@ueto the communication
assessment and update the writing assessment.rbrienglish Department ad-
hoc committee has also been working on updatirgggbrtion during 2008-20009.

In General Educatio@uantitative Analysis Student Learning Outcomes, the following was
revealed:

* 33% (n=74) of the graduates that were randomlyctedefor this assessment met the
criteria success of being able to answer six orengoiestions. Students demonstrate
difficulty in identifying and extracting relevanath from given mathematical or
contextual situation and using the results givedraaw qualitative conclusions in
written from. (Question 3 and 6 at 42% and 27%).

* As aresult of these outcomes, in Fall 2008, thAREommittee reviewed the
objectives and voted to keep them as they met thindmatical Association of
America (MAA) objectives.

* During 2008-2009, the LEAP faculty representatavepearheading efforts to imbed
the questions of this assessment into Math 142,drtd 187 during Spring 2009.

» Data collected for four years indicate that stus@aintinue to have difficulty questions
3 and 6. As a result of this data, math faculty b& revising the questions of the
assessment as they relate to these outcomes pihgdke same objectives to meet the
MAA standard during 2008-2009.

Additional highlights of student learning outcomesassessment

Degree/program:
In the Associate in Arts degreelhstory, the results of the summary of data collected frben t
student learning outcomes during 2007-2008, resuti¢he following changes for 2008-2009:
* Include a portion/selection of the historical vogkaoy on all exams. This will build a
stronger knowledge base for the exit exam.
* Include a section of the major historical conceptsll exams.



* All AWC History faculty, both full time and assot& will use the same practice and
formula to ensure continuity in the History Program

Certificate program:

In the Certificate foAir Conditioning (and the A.A.) student “Role Play” real life custem
service calls in A/C-2 & 4. Students found out thas important to learn more then one
language if one is to live and work in Yuma Coufitlie speech rubric will continue to be used
as the grading template. The use of Blackboardsess technology was incorporated during
2007-2008 but failed due to students not havingilescaounts. For 2008-2009, faculty will
work with the evening students to obtain Toro acts@and continue the use of e-mailing
assignments.

Course Cluster:

In developmentaWlathematics, a 4 credit hour Pre-Algebra class meeting dailyld@rovide a
greater opportunity to improve overall student &sscand retention. Data compiled through the
AWC OIERG will be used to compare success and tietenates for the newly implemented 4
credit hour Math 71 (2008-09) to that of the 3 drédur Math 72 previously offered (2007-08).

Conclusion

Arizona Western College is committed to ongoingeassent for continuous improvement of
student learning and to program excellence. AWCtzptance to thigher Learning
Commission Academy for Assessment of Sudent Learning in February 2009, demonstrates its
dedication and desire of its commitment to the @ssoof student learning.



